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 What might be involved in “Common Core-izing” 
curriculum in a social studies (history) class? 

 

 As a Common Core strategy/method, how can close 
reading be used most effectively to advance social 
studies learning objectives?  

 

 How can literacy instruction be incorporated into a 
social studies classroom while still meeting the 
need to “cover” necessary discipline-specific 
material? 
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 Close-reading a single document… 
 

 …to develop complementary, discipline-specific 
modes of thinking around related topics or 
themes… 

 

 …by guiding students to approach texts in ways that 
improve their content-area understanding and 
ability to read strategically. 
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BASICALLY: It is about focusing on what students do, 
with the “do” being laid out in the standards, in 
order to heighten the thinking (inquiry) aspects of 
the activity 
 

 Gather information = read/listen 
 

 Produce information = write/speak 



 “…between sixth grade and [twelfth] an opportunity 
is often lost to induce students to make the 
conceptual leap that can only begin, that can only 
take place, when they pay attention to the words on 
the page….Only that recursive moment of questioning 
their former comprehension, with whatever 
corrective aid the teacher can offer, can inaugurate 
the reading process as one of interpretation.” 



 A life-long reading practice: comprises a  
    valuable practice that is useful no matter 
    the discipline or one’s eventual profession 
 Is done with a pencil or pen in hand 
 Involves close, slow, deliberate reading and rereading of a 

carefully selected, relatively short yet complex text  
 Those multiple rounds of reading may include… 
◦ Quick-read, for gist 
◦ Vocabulary/Comprehension 
◦ Text-dependent questioning (!) drawing on evidence and requiring 

inference from the source 

 Culminates in student production (writing/speaking…) 
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 Students have some knowledge about the nature 
and  history of slavery and the Civil War 

 

 Text is at students’ instructional level 
 

 Students have learned about and used the “reading 
rhetorically” framework with other texts 



 
Rhetorical readers maintain a critical distance from a 
text to determine carefully the extent to which they 
will go along with the author. In order to do this, they 
question the text, identifying the methods that 
authors use to try to accomplish that purpose. 
 



Logos 
The use of logic, 
which appeals 

to the 
audience’s 
reason and 

intellect 

Ethos 
The author’s 
attempts to 

project his or her 
character as 
wise, ethical, 
and practical 

 

Pathos 
The author’s 

appeals to the 
emotions or 

sympathies of 
the audience 

Reading Rhetorically 

LANGUAGE 
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It can be helpful to provide examples of each of these types of appeals or have participants brainstorm examples from popular media.  Many pharmaceutical ads contain white-coated actors masquerading as doctors in order to lend ethos to their product.  Many low fat or low calorie foods show smiling, skinny women joyously consuming their yogurt or cereal product as a way of appealing to a viewers emotions (pathos).  Car advertisements may provide safety ratings or talk about what awards they’ve won in order to convince you that anyone who is reasonable and logical will buy their particular brand of automobile (logos).  Many of our students may instinctively recognize these appeals, but don’t have the language to talk about them.  Nor do they often consider the impacts of these appeals on their beliefs of decision making.  
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Close Reading involves Reading for Deep Understanding.GOAL: enable an interpretation or explanation that includes the details as well as the bigger ideas.PURPOSE: Must keep in mind that our purpose has a strong influence on what and how we read. [sometimes need to focus on details; sometimes just general information or ideas]               Considering purpose is an important part of close reading.



 
Reconciliation 



Will Jourdon Anderson return to 
his old master?   
 

What evidence does the text 
provide to support your response? 
 
 
 
 



Lan. 8.5: Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings… Interpret 
figures of speech (e.g. verbal irony, puns) in context.  
 
RI. 8.4: Determine the meaning of words and phrases as they 
are used in a text, including figurative, connotative, and 
technical meanings; analyze the impact of specific word choices 
on meaning and tone, including analogies or allusions to other 
texts.  
  
RI.8.6: Determine an author’s point of view or purpose in a text 
and analyze how the author acknowledges and responds to 
conflicting evidence or viewpoints.  
 



RL.11-12.6: Analyze a case in which grasping POV 
requires distinguishing what is directly stated in a text 
from what is really meant. 
  
RI.11-12.6: Determine an author’s point of view or 
purpose in a text in which the rhetoric is particularly 
effective, analyzing how style and content contribute 
to the power, persuasiveness, or beauty of the text. 
 





 
Reconciliation 

 
 
 

Reconstruction 



Why did the author even bother to 
write this letter, if he wasn’t really 
considering returning to work for his 
master?   
 

What was his purpose in doing so?  





Jan 1863 

Lincoln issues the 
Emancipation 
Proclamation 

Mar 1865 Apr 1865 Mar 1867 Dec 1865 

End of the 
Civil War 

Lincoln 
assassinated 

13th Amendment 
ratified/Slavery 

abolished 

Congress 
passes  

First Reconstruction  
Act  

Congress 
establishes 
Freedmen’s 

Bureau 



 Date(s)  
 

 Author(s) and recipient(s) 
 

 Location(s) 
 

 NOTE: Include printing venues 







Jan 1863 

Lincoln issues the 
Emanipation 
Proclamation 

Apr 1865 August 22 

End of the 
Civil War 

Lincoln 
assassinated 

Letter is 
published in  
Cincinnati 

Commercial 

Letter is 
published in  
New York 

Daily Tribune 

Letter is 
dated 

August 7 

Col. Anderson 
receives 

letter 

??? ??? 

1865 







Why did the author even bother to 
write this letter, if he wasn’t really 
considering returning to work for his 
master?   
 

What was his purpose in doing so?  



 RH.7-8.1: Cite specific textual evidence to support 
analysis of primary and secondary sources. 
 

 RH.7-8.6: Identify aspects of a text that reveal an 
author’s point of view or purpose (e.g., loaded 
language, inclusion or avoidance of particular 
facts). 
 



 What might be involved in “Common Core-izing” 
curriculum in a social studies (history) class? 

 

 As a Common Core strategy/method, how can close 
reading be used most effectively to advance social 
studies learning objectives?  

 

 How can literacy instruction be incorporated into a 
social studies classroom while still meeting the 
need to “cover” necessary discipline-specific 
material? 
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 Establishing clear CCSS and discipline-specific objectives 
 CCSS: e.g. POV/sourcing 
 Disciplinary: e.g., the nature of Reconstruction 

 Advancing “CLEVR” argumentation: drawing on evidence 
and invoking reasoning  

 Using effective questioning strategies 
◦ Guiding reading around simple comprehension questions that can 

lead to questions surfacing deeper thinking 
◦ E.G.: “Perry Mason Trick” (aka “Kalinda Maneuver”): using a story 

line and introducing new information in stages in order to reframe 
thinking (e.g., challenge assumptions) by creating cognitive 
dissonance 

 Connecting themes across disciplines 
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 Close Reading as part of a lesson or sequence of lessons 
 Breaking down the practice of Close Reading  
◦ Choosing powerful documents 
◦ Linking to learning objectives 
◦ Need for multiple readings 
 Layering questions to get “AHA!” moments out of different stages 

◦ Identifying genres 
◦ Using appropriate annotation schemes 
◦ Providing background materials to set context 
◦ Common questions 
 How often? 
 Read the whole piece first? 



 START SMALL: Build the initial questions knowing that there are important 
questions that need to be answered about the text early on that are also 
confidence boosters when students are able to answer them correctly. 

 NOTE WHAT’S MISSING: Consider formulating questions that ask students to 
investigate not only the words/phrases/ideas/arguments present in the text 
but also what is missing and why that might be so.  

 CHECK FOR COVERAGE: Examine whether or not the sequence of questions 
flows logically, that there is a balance in the types of questions being asked, 
and whether the questions as a whole lead students to discover the key 
insights within the text. 

 LOOK FOR CONFUSIONS: Tackle segments that are the most confusing based 
on vocabulary used, sentence structure employed, or meaning implied.  

 BUILD TOWARDS SYNTHESES: Later questions regarding a chunk of text (as 
well as questions that link chunks together) should circle back and ask 
students to draw up the evidence they have collected answering earlier 
questions and ask students to make inferences based on what they have 
learned. 
 

 FROM: “Close Reading Exemplars and the CCSS” (Chicago Public Schools: www.chooseyourfuture.org) 



 What belongs in a history class, and what belongs in an 
ELA class? 

 How can collaboration between history and ELA 
teachers help address this issue – AND the objectives of 
the Common Core? 

 How can course curriculum be designed? 
◦ Decisions on inclusion and omission 
◦ Using essential and focus questions to create “threads” 
◦ Developing a course narrative 





 
 
 



 
ELA 

 
CROSS-DISCIPLINARY 

 
HSS 

 
• Close Reading 

emphasis on tone 
and language 

• Focus question 
designed to draw 
on analysis of 
tone and style 

 
• Common document 

(primary source) 
• Common use of CLEVR 

Argumentation 
• Related themes 
• Parallel structured 

activities (anticipatory 
questions, close read) 

• Related assessments 
based on argumentation 
around focus questions 

 
• Close Reading 

emphasis on 
sourcing (author 
and his purpose) 

• Focus question 
designed to draw 
on sourcing 
analysis 



Close reading in the era of CCSS: Has been 
interpreted as asking students to read a text 
autonomously, without being exposed to 
prereading activities. 

 
Texts chosen for cold close reads should be 
close to or at a student’s independent reading 
level (content, length and vocabulary) and 
allow student to generate questions. 
 
 
Snow, C.E., 2013 



Teacher creates tasks that: 
 

Make sense from a student’s point of view 
 

Require close reading for an authentic 
purpose 
 

Acknowledge the need to respond to the full 
range of variability in the classroom 
(vocabulary, background knowledge, reading 
levels and skills) 



Strategy Review 

• Reading for meaning 
 
• Text-dependent questions 

 
• Rhetorical appeals 



 Reading for Meaning 



Phase 1: Introduce text and topic 

  
• Establish purpose for reading  
• Help students tap into prior knowledge 
• Provide additional background 

information (to help students 
contextualize reading) 

• Introduce Reading for Meaning 
statements 
 



Agree or disagree? 

Jourdon Anderson will 
return to Tennessee to 
work for his former 
master.  



Phase 2: Active, engaged reading 

Encourage students to read the text actively and 
with purpose by:  
 
• Modeling the evidence-gathering process using 

a sample statement. 
• Reminding students to look for textual 

information that relates specifically to the 
statements. 

• Having students record information that either 
supports or refutes the statements. 
 



Phase 3: Reflection & Discussion 
• Build capacity for interdependent thinking by having 

students meet in small groups to discuss the statements, 
their responses, and what they learned from the reading. 

• Teacher circulates, encouraging groups to reach a 
consensus on whether the text supports or refutes each 
statement. 

• Survey students’ positions and discuss textual evidence 
and its relationship to each statement. 

 
Allow for metacognitive reflection: 
 

• What reading/thinking skills did you use? 
• How did they help? 
• How might you use these skills independently  

 



Phase 4: Synthesis 

 

Create a writing task or project which 
require students to synthesize what they 
have learned.  
 
Applied reading leads to powerful learning. 
  
 



Text Dependent 
Questions 



Text-Dependent Questions 

• Require that students have done a CLOSE read 
of a WORTHY text. 

 
• Evidence used to answer the 
    questions COMES from the text. 
 
• Not just RECALL questions. 

 
 



Text-Dependent Questions 

• Using TDQs during CLOSE reads builds the 
necessary understanding and conceptual 
knowledge so that students can answer broader 
questions. 

• Students will be able to respond to  
    broader questions with evidence. 
• TDQs ensure that students  
    understand the author’s views. 



Credits 





Declaration of Independence 

1. If you were present at the  
signing of the Declaration of 
 Independence, what would 
 you do? 

 
 

2. What are the reasons listed in the preamble for 
supporting the author’s argument to separate from 
Great Britain? 



Reading Rhetorically 

To “read rhetorically” means to focus not only 
on what the text says, but also on the purposes 
it serves, the intentions of the author, and the 
effects on the audience. Teaching students to 
read rhetorically requires carefully designed 
lessons that provide strategies that scaffold the 
practices of fluent academic readers for 
students who are developing as academic 
readers and writers.  
 
       CSU’s ERWC Lesson Plan Template, 2013 


